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CHAPTER II 
REVIEW OF RELATED LITERATURE  
 
In conducting this present research, the researcher is to collect and review 
the intertwining literature. It is indispensably necessary to be reviewed as form of 
theoretical explanation. This chapter comprises description of Psycholinguistics, 
English exposure, Toddler, and Second Language Acquisition. Those related 
literature will be explained in the succeeding paragraphs. 
 
2.1 Psycholinguistics  
Psycholinguistics constitutes an integrated study between psychology and 
Linguistics. It covers the mind and mental processes involved in language 
comprehension, production, and acquisition (Nneka and Kenechi 2012: 7-14). In 
other words, this discipline points out how human, specifically children, dealing 
with language process in their mind.  
While Wright (2015) in his book entitled International encyclopedia of the 
social & behavioral sciences conveys that “Psycholinguistics combines methods 
and theories from psychology and linguistics. It attempts to evaluate the 
psychological reality and underpinnings of linguistic rules and processes.”  In 
other meaning, it points out the relationship between psychology and linguistic in 
term of language processing.  
 
2.2 Strategies of English Exposure 
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Exposing toddler to English is indeed different from adult, and thus, 
different strategies are needed to get them comfortable in learning English. The 
first strategy is proposed by Troike (2006). He mentioned that the scope of 
Second Language Acquisition include “Informal second language (L2) learning” 
that takes place in naturalistic context, “formal L2 learning” that takes place in 
classroom, and L2 that involves a mixture of these settings and circumstances. 
This statement is in line with the main concern of what researcher is going to 
investigate; both exposures occurred at home which is given in naturalistic 
condition, and at school supervised by the caregivers.  
The second strategy is Total Physical Response (TPR), according to 
Climova (2013) TPR is the most effective method to teach English for children 
because he claimed that children will easily understand the materials of what they 
have acted. This strategy is used by the teacher to teach the students in interesting 
and joyful ways associated to the given materials.   
Furthermore, In his study about total physical response strategy for 
teaching English to children, Suhendan (2013) claimed that TPR attempts to teach 
language through speech and physical activity at the same time. Learners’ role in 
TPR is to listen and perform what the teacher says. Teacher is the model and the 
director. The teacher takes on the role of the parent; giving prompts, setting 
patterns, playing games, and the student then responds physically to the prompt. 
Although TPR is a powerful technique, it is most effective when it is followed by 
games, songs, stories or demonstrations. 
The third strategy is positive reinforcement. According to Driedich (2010) 
claimed that Positive reinforcement is a presentation of a reward immediately 
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following a desired behaviour intended to make that behaviour more likely to 
occur in the future. In addition, Wheatley et al. (2009) cited in Driedich (2010)  
stated that the use of positive reinforcement as an effective, high-impact strategy 
for improving students' behaviours has been supported by documented research 
for a variety of school circumstances for both individual students and groups of 
students. 
The next strategy that mostly used to teach child is role play. 
Kucharčíková (2014) claimed that in role plays, participants use their own 
experiences to play a real life situation. When done well, role plays increase the 
participants’ self-confidence. In addition, Dorathy and Mahalakshmi (2011) in 
their article about Second Language Acqusition through role play, claimed that 
Role-play is an effective technique to animate the teaching and learning 
atmosphere, arouse the interests of learners, and make the language acquisition 
impressive. Role play is very important in teaching English because it gives 
students an opportunity to practice communicating in different social contexts and 
in different social roles. In addition, it also allows students to be creative and to 
put themselves in another person place for a while. moreover, the role play would 
seem to be the ideal activity in which students could use their English creatively 
and it aims to stimulate a conversation situation in which students might find 
themselves and give them an opportunity to practice and develop their 
communication skill. 
The succeeding strategy is probing question. According to Grove et al. 
(2010), Probing Questions are intended to help the presenter think more deeply 
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about the issue at hand. If a probing question doesn’t have that effect, it is either a 
clarifying question or a recommendation with an upward inflection at the end.  
Then, Richards (2017) added some strategies for exposing children to 
English. He claimed that Scaffolding is an effective way to expose children to 
English. Scaffolding refers to how a child learns through collaboration with a 
more knowledgeable partner (a parent, a classmate, a teacher). When children 
work collaboratively on tasks (such as sequencing pictures in a story, completing 
a puzzle or completing an information-gap task), more proficient learners can 
often provide the scaffolding less proficient learners need. 
In addition, he also claimed that building lessons around themes is one of 
the ways to expose children to English. Lessons can be built around topics or 
themes, such as animals, friends, food or family, for very young learners; and for 
older learners, themes can be drawn from subjects in their other classes and the 
community, such as transport, country life, travel and famous people. Theme-
based lessons provide continuity across activities and enable English learning to 
be connected to the children’s lives. 
 
2.3 Media of English Exposure 
Exposing toddler to English is indeed different from adult, and thus, 
special media are required to get them comfortable in learning English. The first 
media is proposed by Mannan (2005) cited in Maria (2013). He claimed that 
Visual aids can be a helpful tool in the language classroom. They ‘help the teacher 
to clarify, establish, correlate and coordinate accurate concepts, interpretations 
 10 
 
and appreciations, and enable him to make learning more concrete, effective, 
interesting, inspirational, meaningful and vivid’  
Moreover, Tomalin (1991) cited in Maria (2013) observed that the use of 
video in the classroom is highly motivational for young students. They are 
stimulated to acquire new words and phrases, while they are learning about the 
target culture and they are receiving renewed input of the target language. In 
addition, Shrosbree (2008) cited in Maria (2015) claimed that a great advantage of 
the digital video technology is the chance that teachers have to produce their own 
videos or search for those which match in the best way with the students’ needs 
and interests. 
 Furthermore, Ohm (2010) cited in Chan et al. (2011) claimed that it would 
be more meaningful to classify educational media, as follows; 
1. auditive media (e.g. piece of music, radio programme, etc.)  
2. visual media (e.g. pictures, silent film, etc.) 
3. audio visual media (e.g. sound film, TV programme, etc.) 
4. verbal media (e.g. radio programme, book, etc.) 
5. pictorial media (e.g. picture, silent film, etc.) 
6. multicodal media (e.g. text with illustration, sound film, etc.)  
 
2.4 Toddler 
Young children are typically referred to as infants in the first year, but as 
they enter the second year of life and become more mobile, they are usually called 
toddlers, from about 12 to 36cmonths of age (Woody, 2003). Some 
psycholinguists believe that when infant comes to toddlerhood period, it is the 
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promising time for them to gain exposures from their closest people, either 
parents or caregivers. As conveyed by Kuhl (2004, p:831) young children learn 
their mother tongue rapidly and effortlessly, from babbling at six months of age to 
full sentences at the phase of toddler hood, the end of three years, and follow the 
same developmental path regardless of culture. In addition, Clarke (2009) in her 
study about English language acquisition at early years conveys that the early 
years are recognised as the foundation years for children’s development especially 
in language. Simply put, toddlerhood has been hypothesised promising age to start 
learning English, and thus, derived by aforementioned experts, the enthusiasm to 
comprehend that issue brings the researcher to observe it deeper.  
 
2.5 Second Language Acquisition 
Second Language Acquisition (SLA) refers both to the study of 
individuals and groups who are learning a language subsequent to learning their 
first one as young children, and to the process of learning that language (Troike, 
2006) However, to fully acquire certain languages, it takes long steps and times 
since language is complex and dynamic. We need to comprehend the whole 
features of language, such as grammar, skills (reading, listening, writing, 
speaking) and linguistic areas. Not to mention, as time goes by, language is 
always changing.  
Most importantly, in regard of this study which will take exposure on 
second language as penultimate concern, and thus, the researcher finds it urgent to 
also bring up on how second language acquisition is best defined. According to 
Troike (2012) in her book entitled Introduction to Second Language Acquisition 
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stated that Second Language Acquisition (SLA) refers to both study of individuals 
and groups who are learning a language subsequent to learning their first one as 
young children, and the process of learning that language. The additional 
language is called a second language (L2).   
In accordance with the concern of this study to analyse language 
acquisition of toddler who are aged 3 years old, the succeeding paragraphs will 
explore the acquisition of telegraphic speech. At approximately 2 - 3 years of age, 
their ability to use language suddenly increases rapidly. This stage is marked by 
what is called Telegraphic Speech (Nneka, Kenechi 2012: 7-14). He states that 
“Telegraphic speech refers to a child's tendency to use only the two or three most 
important words to express meaning.” For example, a child says; "Mommy rice," 
rather than "Mommy, I would like to have some rice”. Furthermore, Thorne 
(2008) also stated that Children mostly utter important lexical words to express 
ideas. In addition, he added that vocabulary expands very quickly by 2 years 6 
months (2;6) children initiate talk rather than just responding to adults.  
Between the ages of 2 and 3, children develop language skills at a 
remarkable speed. Grammar and pronunciation become steadily more consistent 
and standard, conversational skill become more sophisticated, and children 
actively develop their vocabulary by asking for new names and labels (Thorne 
2008).  
